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ABSTRACT 
 

 The main objective of this research was to determine the strategies adopted by 

secondary school teachers for classroom management. It was also focused to investigate 

the stress management of students and to know the causes of stress faced by students at 

secondary level. This research study was conducted in district Nankana Sahib whereas 

public secondary school teachers in this district were selected as a population whereas, 320 

respondents were selected as a sample using simple random sampling technique. The 

primary data was collected through self-administered questionnaire by survey method. 

Statistical Package for Social Sciences (SPSS) software was computed to analyze the 

research questions proposed in this study. The findings of this research revealed that the 

secondary school teaching faculty was moderately satisfied by adopting the classroom 

management and stress management techniques. Moreover, there was significance 

difference found between the gender (male and female) and subject related (science and 

arts) groups. This research is a landmark to learn about various techniques for the 

successful completion of teaching-learning process.  

 

KEYWORDS 
 

 Classroom Management; Stress Management; Teaching Faculty, Secondary Level 

 

INTRODUCTION 
 

 Instructor human behavior is ineffective in the classroom because students are taught 

how to learn by becoming conscience students who value the method of learning something 

new and completing an action as a prize rather than a star next to their name on the 

classroom wall (Ahmad, 2018). Classroom management is a collection of skills and tactics 

that instructors employ in the classroom to ensure that students are disciplined, pay 

attention, concentrate on the activities and tasks offered, and perform academically 

satisfactorily (Ali, 2021). In the classroom, the instructor encounters several challenges. If 

these issues are not appropriately addressed, the instructor may be unable to effectively 
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convey information to the students. It is impossible for students to get a decent education 

without putting out effort. With this in mind, it is critical for the teacher to be well-versed 

in classroom management so that any difficulties that may develop for the instructor and 

students in the future may be handled effectively (Suleman et al., 2013). Many studies 

reveal that the teacher may be stressed in the classroom, which might impair the children's 

academic performance. Classroom management refers to a teacher's capacity to effectively 

carry out their teaching obligations in the classroom while also resolving issues that arise 

among the students. (Diana et al., 2021). 
 

 Teaching is not stress-free since it requires the teacher to be well-organized, patient, 

and thick-skinned in a variety of areas while dealing with a classroom full of kids (Suleman 

et al., 2018). However, understanding how stress affects instructors and students, as well 

as how it impacts classroom efficiency, is crucial, since poor behavior may lead to low 

academic accomplishment, which is bad news for teachers' careers. The predicted results, 

on the other hand, are favorable if a classroom is well-managed and pupils are focused on 

classroom lectures and paying attention to the teacher's directives. According to Liftoff 

(2018), teachers' issues cannot be neglected since they contribute to high levels of stress 

(Ali et al., 2014). According to a University of Missouri study, 93 percent of the professors 

questioned said they were under a lot of stress. Not to mention that it is children who are 

the most affected, with the highest levels of stress, resulting in bad grades and disruptive 

behaviour. These data reveal that teacher stress has a direct impact on student achievement 

and well-being. The survey reveals that one of three factors, namely time management, 

performance evaluation, and student behaviour, is the most prevalent cause of teacher 

stress. (McArdle et al., 2014). 
 

 Teachers who emphasize time management as a continuous effort have similar 

concerns. Today's instructors are faced with an ever-increasing and necessary variety of 

meetings and training sessions due to the growth in security standards and new testing 

techniques. Teacher burnout is a consequence of such demands encroaching on personal 

time more than ever before. This also has an impact on pupils. When a teacher is 

overworked and nervous, they have less time to devote to their pupils and lessons. Students 

endure fear and uncertainty as a result of the time limits in the classroom. (Liftoff, 2018). 

A teacher's sense of efficacy is connected to the success of his or her classroom 

management and teaching practices. In this circumstance, teacher performance and 

classroom attitudes of control. According to the research, the most successful teachers use 

positive classroom management strategies. Furthermore, Suleman et al (2013) proposed 

that rather than ranking instructors on a low or high scale for overall teaching efficiency, it 

could be more advantageous to look into their efficacy in certain sub-areas like classroom 

management. 

 

LITERATURE REVIEW 
 

 Stress may have a negative impact on academic performance, in addition to the harm it 

already does in terms of fitness and health. Lower performance grades have been linked to 

increased self-reported melancholy mood among students, according to study results 

(Tandon et al., 2014). In a longitudinal study of Hawaiian middle school pupils, sad 

personality traits were connected to low academic performance (McArdle et al., 2014). 

This is consistent with the findings of Humensky et al. (2010, recently departed children 
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in the United States aged 14 to 21 years old), who discovered a link between personality 

depressed symptoms, intensity complexity, school stuff troubles, and the possibility of 

serious depression in recently departed children in the United States (Humensky et al., 

2010). The personality concentration of anxiety was linked to conduct problem, less 

personal interactions, personality, worse academic success, and poor reading and 

comprehension results in a study of Finnish teenagers aged 13-17 years (Ali et al., 2013). 

As a result, it's not surprising to see that young people suffering from depression, especially 

guys, have a lower likelihood of acquiring an education, according to a 15-year Swedish 

adolescent study (Jonsson et al., 2010). Teen depression is often connected with long-term 

poor job performance, according to maternal data from a 25-year longitudinal sample of 

New Zealand offspring (n= 982). Depressed people between the ages of 16 and 21 had 

greater rates of poverty and unemployment, according to one study, that poor mental health 

throughout adolescence might have long-term consequences (Fergusson, Boden, & 

Horwood, 2007). 
 

 When a supervisor is forced to operate under pressure, he or she fails to provide 

productive and lucrative outcomes. The words "occupational stress," "organizational 

stress," "job stress," and "work-related stress" are all interchangeable and may be 

considered synonyms. Throughout history, occupational stress has been characterized in a 

number of ways. The US National Institute for Occupational Health and Safety defines 

occupational stress as a negative emotional and physical reaction that happens when the 

job's expectations and needs are incompatible with the employees' skills and resources 

(Afza et al., 2011). Occupational stress, according to this definition, is a long-term problem 

produced by occurrences at work that have a detrimental impact on a person's professional 

advancement (Yahaya, Arshad, Ismail, & Jaalam, 2009). Occupational stress refers to the 

unpleasant physiological and psychological effects that people experience as a 

consequence of their inability to achieve the demands placed on them. According to 

research, when workplace stress rises, employee turnover rises as well. As a result, work 

stress causes a slew of problems and bottlenecks, such as absenteeism, inefficiency, and a 

lack of health-care resources. Excessive or inadequate work, time pressure, deadlines, and 

physical strain induced by the working environment may all contribute to occupational 

stress. Social and psychological stress are exacerbated by a terrible work environment 

(Wadesango, Gudyanga, & Mberewere, 2015). Work overload, clashes between coworkers 

and management, job uncertainty, difficult interpersonal relationships, a lack of social 

support, and a lack of locus of control have all been recognized as important causes of 

occupational stress in a variety of research studies. Perceived pressures include time and 

task constraints, administration styles, organizational reformation, and a lack of resources 

(Hussain et al., 2012).  
 

 Occupational stress has a wide range of negative consequences for employees' 

emotional, physical, and behavioral reactions. Occupational stress is a significant topic in 

organizational management and leadership. Stress may manifest itself in a variety of ways, 

including poor performance, family troubles, poor social relationships, health concerns, 

and inadequate organization. Stress has different affects based on the circumstances and 

qualities of the individuals involved. Tension has a negative influence on the productivity 

of the workforce, and it may lead to sentiments of sadness, worry, stress, and 

disappointment. Workplace stress has major consequences for people's behavior, which 
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has a negative influence on personal and organizational productivity (Tandon et al., 2014). 

Workplace dissatisfaction, poor social interactions, lower profitability, non-attendance, 

high employee turnover; anxiety, depression, and burnout are just a few of the negative 

consequences of workplace stress. According to Wadesango et al (2015) three 

modifications that may suggest that a person is under stress include a change in appearance 

that makes them fatigued, restless, or disturbed. A transformation in inclinations or 

behaviors that impact eating, drinking, and smoking habits is the second change. The third 

change is a change in behavior that causes the individual to become impatient, enraged, or 

aggressive. Employees' responses to job stress might be physical, mental, or a mix of the 

two. The 'fight or flight' reaction is the physiological response to stress. The fight response 

is a physiologic reaction that enables you to respond in order to adapt. Occupational stress 

may cause life-threatening ailments including hypertension, cancer, and mental health 

problems (Butt, 2009). 
 

 The occupational stress of male and female workers in varied circumstances was 

investigated in a big study. In some research (Yahaya et al., 209), gender differences had 

no influence on occupational stress, whereas in others, males were more stressed at work 

than women. Females, on the other hand, are more anxious at work than their male 

counterparts, according to research. According to Tandon, Mahaur, and Gupta (2014), male 

instructors are more likely than women instructors to report high levels of occupational 

stress. According to Fairbrother and Warn (2003), female workers were more stressed than 

male workers to report high levels of occupational stress due to a variety of environmental 

and organizational variables. Males were less worried than females. They also observed 

that stress was the leading source of unhappiness, irritability, and sleeping difficulties. 

According to Ahmed et al (2018) female employees are more stressed than male 

coworkers. Teaching is one of those occupations that is full with stress. Yahaya and Husain  

(2010) did a study on job stress among school teachers to analyse the impacts of job stress 

on instructors. They observed that school instructors are under a lot of stress. School 

instructors lose interest in their employment as a result of job stress, which undermines 

their performance and adds to school ineffectiveness. As a result of this stress, educators' 

abilities and productivity have suffered. In today's environment, teacher work stress is a 

huge concern. According to a recent survey, 64 percent of teachers reported significant 

levels of job stress that is why teaching profession as well as the teacher is viewed as a 

high-stress occupation around the Globe.  
 

 The causes of job-related stress in teachers are unfavorable work requirements, 

leadership style of principals, behavior of administration departmental policies, frequent 

visits of monitoring and evaluation assistants (MEAs), misconduct of students, poor 

working conditions of school and financial factors. Teacher job stress originates from their 

working as teacher that leads to undesirable sentiments such as annoyance, agitation. There 

are various causes of stress for teachers; they are high job requirements, bad working 

circumstances, student misbehavior, sluggish advancement, disagreements over their 

position and responsibilities in school (Dicke et al., 2015). According to several research, 

most prevalent causes of workplace stress observed in teachers is the excessive work 

overload largely other than the academic duties. Typically, the student-to-teacher ratio is 

excessively high and does not fulfill the department's criteria. Over the process of 

instructing students, instructors are subjected to a considerable lot of anxiety. Teachers in 
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industrialized nations are expected to deal with big classes of students because of the high 

student-to-teacher ratio (Ali, Ishtiaq, & Ahmed, 2013). Teachers face job stress as a result 

of the management or leadership style of their principals/headmasters. The principal's 

autocratic style of leadership exacerbates the strain on the staff (Yahaya and Husain 2010). 

Rather of focusing on the attainment of realistic goals and taking into account teachers' 

abilities, principals and headmasters focus on achieving unrealistic goals. Teachers are 

pressed as a result of the mental agony inflicted by institute leaders. Interactions between 

administrators and educators cause conflict in the workplace. Students might misbehave 

with their instructors, injuring them and contributing to teacher job stress. For instructors, 

student misconduct is a substantial cause of concern. 
 

 Schools are the cornerstone of a country's progress. Teachers are seen as reform agents 

who contribute greatly to their country's growth and success. Teachers would be able to 

accomplish effectively in their responsibilities if they are driven and excited about their 

profession. School efficacy and effectiveness is connected to optimism and interest in 

work. Workplace stress has become a worldwide concern; yet, the reasons and incidence 

of workplace stress varied dependent on where you reside. According to (Quraishi et al., 

2018), various surveys have shown that teachers at all stages have suffered job stress in 

Pakistan. Job stress has become a worldwide problem; however, the reasons and degrees 

of stress vary by nation. This discrepancy has sparked the interest of specialists all around 

the world, who are now looking into different elements of occupational stress. In Pakistan, 

job stress has been studied at all levels, from university to elementary school. Various 

levels of occupational stress were reported by teachers at all levels (Quraishi, Aziz, & 

Siddiquah, 2018 Chuadhry & Niazi, 2018). This research was based on a number of 

different theoretical frameworks. Role conflict and ambiguity are the most prominent 

sources of work stress among teachers, depending on the profession, occupational stress is 

also highly connected to job satisfaction and devotion. On the other hand, role conflict, a 

hard workload, and a lack of monetary incentives have been identified as the primary 

sources of workplace stress among academics at Pakistan's private institutions, and that 

this stress finally leads to low efficiency (Ali, et al., 2014). For secondary school teachers, 

Aloe et al (2014) developed a stress index that encompassed stress from the workplace, 

students, colleagues, administration, and personal difficulties. In terms of school 

instructors, Pakistani private school teachers have reported significant levels of job stress, 

believing that their pay is too low and their workload is too great (Rehman, Khan, & Afzal, 

2010). Long working hours, excessive workloads, feelings of loss of control at work, and 

a lack of connection and support at work, according to another survey, cause workplace 

stress for private school instructors. Excessive stress also leads to decreased presence, 

productivity, and output, as well as increased medical costs (Ali, Ishtiaq, & Ahmad, 2013). 
 

 Likewise, an enormous majority of elected school teachers in Punjab (Pakistan) are 

experiencing significant job stress as a consequence of a perceived effort-to-reward 

mismatch. They also discovered that government school administrators are much more 

anxious than their colleagues in the classroom. Teacher exhaustion and school resources 

have a negative relationship, according to Ahmad (2018). The majority of secondary school 

teachers at Federal Government institutions are under stress, which is harming their 

performance (Suleman et al., 2018). 
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RESEARCH HYPOTHESIS 
 

HA1. There is a significance difference between male and female secondary school 

teachers regarding classroom management and stress management.  
 

HA2. There is a significance difference between science and arts secondary school 

teachers regarding classroom management and stress management.  

 

METHODOLOGY 
 

 The study based on quantitative research design. The variables used for this research 

were classroom management and stress management. The population of the study 

comprised on the public secondary school teachers from district Nankana Sahib, Punjab, 

Pakistan.  

 

Population of the Study 

Male (64 Schools)  Female (44 Schools)  

Population = 820 (Male= 448 + Female= 372), (Science= 430 + Arts= 390) 

Source: 

https://schoolportal.punjab.gov.pk/sed_census/new_emis_details.aspx?distId=356--

Nankana%20Sahib) 

 

 For the delimitation of the population 320 (Male= 172 + Female= 148, Science= 164 + 

Arts= 156) respondents were selected as sample. The sample size was suggested by using 

Krejice & Morgan, (1970) Model. The self-administered questionnaire was adapted on the 

based of the past studies and related to literature review included in this study. It was used 

five points Likert scale 1. SDA to 5. SA. The classroom management questionnaire 

included the dimensions; absenteeism, inefficiency. Time pressure, deadlines and overload 

work. Whereas, the dimensions included in stress management questionnaire were; 

working environment, interpersonal relationship, lack of social support, lack of resources 

and job uncertainty. The data was collected from the participants through survey method. 

The content and face validity of the tool was determined by some experts, also assess the 

reliability of the questionnaire by using Cronbach’S Alpha coefficient that was .87 and .92 

greater than the threshold value >0.7 suggested by (Nunnally, 1978). For analyzing the 

proposed research questions in this study, Statistical Package for Social Science (SPSS) 

was computed, whereas, descriptive and inferential statistics was used.  

 

RESULTS 

 

Table 1 

Descriptive Statistics 

Variables M SD 

Absenteeism 3.89 1.03 

Inefficiency 3.81 .97 

Time pressure 4.03 1.06 

Deadlines 4.12 .98 

Overload Work 3.68 .94 
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Variables M SD 

Classroom Management 3.91 .99 

Working Environment 3.68 .92 

Interpersonal Relationship 4.02 .96 

Lack of Social Support 3.78 1.08 

Lack of resources 3.79 .89 

Job Uncertainty 3.92 .91 

Stress Management 3.84 .95 

 The descriptive analysis was conducted in order to analyze the existing level of the 

secondary school teachers. The Mean score of the dimensions of classroom management 

was 3.68 to 4.12 and overall, 3.91 whereas, the Mean score of the dimensions of stress 

management was 3.68 to 4.02 and overall, 3.84. It found that the respondents were 

moderately satisfied with the classroom management and stress management strategies by 

adaptation.  

 

Table 2 

Independent Sample t-test 

Variable Category N M SD t Sig. 

Classroom Management 
Male 172 3.67 .69 .82 

.07 
Female 148 3.54 .78 .73 

Stress Management 
Male 172 3.87 .69 .89 

.01* 
Female 148 3.16 .82 .72 

Significance Level <0.05 

 

 Independent sample t-test was applied for assessing the significance difference between 

gender group. It found that there was a significance difference found in stress management 

with sig. .01 while the Mean score of the males 3.87 was greater than female score 3.16. 

Moreover, there was no significance difference found in classroom management but found 

difference in Mean score which male score was 3.67 greater than female score 3.54.  

 

Table 3 

Independent Sample t-test 

Variable Category N M SD t Sig. 

Classroom Management 
Science 164 3.97 .61 .79 .00* 

 Arts 156 3.44 .88 .87 

Stress Management 
Science 164 3.78 .76 .69 .00* 

 Arts 156 3.44 .91 .74 

Significance Level <0.05 

 

 Independent sample t-test was applied for assessing the significance difference between 

subject related group. It found that there was a significance difference found in classroom 

management with sig. .00 while the Mean score of the science teachers 3.97 was greater 

than arts teachers 3.44. Moreover, there was also significance difference found in stress 

management the Mean score of science teachers was 3.78 greater than science teachers 

3.44.  
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CONCLUSION 
 

 It was concluded that the secondary school teachers were moderately satisfied for 

adapting the classroom management and stress management techniques. Moreover, there 

was significance difference found between the male and female teachers towards stress 

management. Furthermore, there was also significance difference found between the 

science and arts secondary school teachers regarding classroom management and stress 

management strategies.  

 

DISCUSSION AND RECOMMENDATIONS 
 

 Teachers at public institutions are under stress in some manner, regardless of their 

position. Apart from, the teachers adopt various techniques and strategies for the successful 

completion of the teaching learning process. It has been realized that the teachers play a 

vital role for the development of the education system through teaching, because they have 

direct interaction towards the students in class. No, doubt the trained and professional 

teaching faculty have the ability to overcome the issues faced during teaching learning 

process. Therefore, classroom management and stress management are major tools for the 

enhancement of the work environment during class hours.  
 

 The teachers should manage the classroom in a friendly way so that students may feel 

relaxed in the teaching learning process and corporal punishment should be banned in the 

schools. Moreover, teachers should communicate with parents in case students perform not 

well in the classroom before punishing the student and head teachers should adopt 

democratic leadership style in the school so that teachers may not feel stress in the school. 

Furthermore, teachers should be given lectures in a uniform way. There should be no 

overloaded classrooms. External interference in the school should be minimized so that 

teachers may work properly without any stress. Last but not least, favoritism is also a 

source of stress among the teachers so there should be no favoritism from the head teachers 

in the school. The more studies should be conducted with other variables which can 

enhance the teaching learning process and also, conduct the same study in other regions.  
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