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ABSTRACT 
 

 This research was designed for the screening and identification of students with slow 

learning at primary schools in Lahore. Objectives were to review prevailing assessment 

procedures used for identification of slow learners; screen out slow learners; construct a 

checklist for the identification of slow learners; gender-wise, age-wise, and grade-wise 

identify five aspects of development among slow learners. A sample of 40 teachers and 

400 students was selected from government schools. Two instruments were developed; 

one was a well-structured questionnaire for teachers (0.71) and the second was a checklist 

for the identification of students with slow learning (0.875). Data analysis was done by 

using SPSS. It was concluded that teachers rely on informal techniques. Results indicated 

that the majority of respondents were moderate slow learners. There was a significant 

association between gender and three categories of slow learners plus between grade and 

three categories of slow learners but no significant association between age and three 

categories of slow learners covering five developmental aspects. 
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1. INTRODUCTION 
 

 Learning is a lively procedure irrespective of the disability that a person has. It 

depends upon ecological stimulus, guidance, and opportunities, which a person receives. 

The learning process moves on whether a child receives formal schooling or not but its 

speed is different between categories of children (Holland, 2018, Kuenga, 2019). Interest 

towards children with slow learning is relatively most up-to-date in origin. It is a 

component of additional universal concern for children with some exceptionality. Slow 

learning is not a learning disability rather a learning problem in which students learns 

much slowly. There is no severe discrepancy between achievement and intellectual 

abilities (Armand, 2019; Khan, 2018).  
 

 Educationists usually use different terms for learners with stumpy achievements. 

Children with slow learning are those who gain knowledge more slowly as compared to 

their age mates (Edward, 2020; Putri, 2015). Intelligence scores of these children are 

probably very high for considering them as mentally retarded children and very low for 

consideration of children with learning disabilities (Plessis, 2020).  
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 Slow learners have been called indolent, dumb, unfocused, or unconcerned for study. 
They want to learn but because of their inability to grasp the knowledge they lag. They 
need additional time and repetition to learn a new concept. Their reasoning proficiency is 
characteristically delayed so learning new conceptions seem complex to them. These 
children don't have any medicinal problems so they don't require special education. They 
are not good in academic performance and peer relations. Their social skills are poor. 
However, they are below average having the lowest intelligence quotient so they can't get 
the rules of social activities. Their self-esteem is not high (John e al., 2020; Verma, 
2013).  
 

 Children with slow learning are not homogenous. Varied factors can lead children to 
become slow learners. For example, violent home environment, family problems, 
quarrels parental behavior, negligence towards children, economic tensions, and 
unavailability of necessities/unmet basic needs (Tan, 2013; Purbawati et al., 2019). 
According to Marwa (2012), slow learning is caused by poor environmental 
circumstances, historical stipulations, family background, inattention, lack of inspiration, 
or an ignorant educator. 
 

 Concerns of society for children with slow learning have always been present. In past, 
slowness has been seen as an individual's inadequacy. Children with slow learning are 
those children whose IQ is anywhere between eighty and ninety-five. They have been a 
source of irritation to others but people didn't try to understand their problem (Mi-Youn 
and Suk, 2018; Salomi and Meenakshi, 2018). They are usually slow to catch on to 
whatsoever being is trained to them especially when it includes conceptual, symbolic, or 
theoretical subject matter. They are deficient in inattentiveness, preservation, and 
conceptual thinking. So face difficulty to carry on with their age fellows (Aysegul and 
Ayse, 2019; Vasudevan, 2017).  
 

 In Pakistan, slow learners have come under limelight only in the last some years. 
Though, this term is still unknown for many people. It put experts into a problem as less 
information exists about the identification of these children. There are some researches 
done by experts but that is not enough. This area needs more exploration. It is hoped that 
the ideas which were presented in this study will be regarded as informative for personnel 
who are trying to work with these children. This study was important because unless we 
know screening and identification of students with slow learning we cannot develop 
interventional programs for them successfully. It has a greater significance in our culture 
as it intends to carry out gender-wise, age-wise, and grade-wise identification of students 
with slow learning covering the five aspects of development. 
 

 This study was also planned to review the prevailing assessment procedure used for 
the identification of children with slow learning. Few studies have been conducted on 
these children but they used different tests to identify a child as a slow learner which are 
culturally bound tests and are not fit within Pakistani culture. This study was intended to 
develop a checklist for screening and identification of children with slow learning which 
will be a unique contribution in their world because their problems might be identified 
and remediated as early as possible.  
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2. METHOD 
 

 The research design of the current study was descriptive and a survey was done to 
find out the prevailing assessment procedures used by teachers to identify the children 
with slow learning and to construct a checklist to screen out the children with slow 
learning. The target population was comprised of primary-level students and their 
teachers at primary schools of Lahore. The rationale behind this target population was 
that children come across a challenging environment as they transmit from primary level 
to secondary level. If the researcher becomes able to identify the problems faced by 
children at the primary level then they may prevent some further complications while 
planning intervention programs for the children with slow learning. For this particular 
study, teachers and students of primary schools at Lahore city were selected as accessible 
populations. While accessing this population researcher kept it in her mind that Lahore is 
the capital of the Pakistani province of Punjab. The sample was selected by using 
convenience sampling technique from different government schools in Lahore. Study 
participants included 40 teachers and 400 students from 8 primary schools of Lahore. The 
number of respondents from each school was comprised of 50 students and 5 teachers.  
 

 In this study, two instruments were used for data collection. One was a questionnaire 
for the teachers and the second was the checklist for the identification of children with 
slow learning. To review the prevailing assessment procedures used for the identification 
of children with slow learning, a well-structured survey questionnaire was developed. 
The design of the questionnaire was influenced by a review of the literature. It consisted 
of two parts. Part one elicited the background information of the respondents while part 
two was concerning the approaches that teachers use to identify the students with slow 
learning. Its cronbach’s alpha reliability was 0.71. 
 

 A pool of items was produced with the help of previous literature to construct a 
checklist. The checklist consisted of 2 sections. In the 1st section, biographic information 
of respondents was asked over. 2nd section consisted of behavioral symptoms of children 
with slow learning covering the five aspects including cognition, language, social 
behavior, auditory perception, and motor skills. After writing the variety of items, five 
educationists were asked for the classification of every item as positive, negative, or 
neutral concerning the behavioral symptoms of children with slow learning. The items, 
which were not classified by the majority of the judges as positive or negative concerning 
behavioral symptoms of children with slow learning were eradicated from deliberation 
for use in the checklist. Forty-eight items were classified by the experts. Piloting of tool 
consisting of 48 items was run; data were gathered and analyzed for estimation of 
instrument’s reliability. Some items were rephrased and two items were abolished after 
data analysis for pilot testing. Cronbach’s alpha analysis was done to assess the 
checklist’s reliability and its value was 0.875. Finally, the checklist consisted of 46 items. 
A Likert scale of 5 points was developed for it. Experts in detail checked the checklist 
and gave their suggestions concerning every item. Content validity of checklist was 
assorted. 
 

 Before finalizing the research’s instruments, it was pilot tested with some respondents 
at a government school in Lahore city. 20 teachers were asked to fill the questionnaire 
regarding prevailing assessment procedures used to find out children with slow learning. 
Moreover, they were given the checklists also and were requested to do observations of 
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50 students in the class and fill in the required information asked in the checklist. Every 
respondent was asked to give back the filled instruments after one week. 15 copies of 
questionnaires and 40 copies of checklists were returned after one week. The instruments 
for pilot testing were distributed and gathered personally by the researcher. Data were 
analyzed by using SPSS and distinct suitable tests were used. 
 

 Questionnaires were distributed among teachers personally and observations of 
children were made based on a checklist. For this study, the respondents had to indicate 
the degree to which they strongly agree, agree, undecided, disagree, and strongly 
disagree. The scoring was ranging from 5,4,3,2 and 1 accordingly. The scores were 
provided 5 to strongly agree, 4 to agree, 3 to undecided, 2 to disagree, and 1 to strongly 
disagree. Some of the items were reversed scored. After data collection scoring was done 
then it was entered into SPSS. Descriptive and inferential statistics were applied. 
Frequencies and percentages were found and the chi-square test was used to identify the 
children with slow learning at the primary level.  
 

3. RESULTS AND DISCUSSION 
 

 Table 1 

Screening and Identification of Children with Slow Learning 

Category 

Mild Slow  

Learners 

Moderate Slow 

Learners 

Severe Slow  

Learners 

f (%) f (%) f (%) 

Cognition 30 (7.5) 320 (80) 50 (12.5) 

Language 42 (10.5) 268 (67) 90 (22.5) 

Social Behavior 128 (32) 256 (64) 16 (4) 

Auditory Perception 35 (8.8) 237 (59.3) 128 (32) 

Motor Skills 7 (1.8) 315 (78.8) 78 (19.5) 

Overall 72 (18) 321 (80.3) 7 (1.8) 
 

 Most of the respondents (80.3%) were moderate slow learners.  
 

Table 2 

Gender wise Distribution of Children with Slow Learning  

according to Five Developmental Aspects 

Category Aspects 
Male Female 

χ2 p 
f (%) f (%) 

Mild Slow Learners 

Cognition 

18 (8.1) 12 (6.7) 

3.056 0.217 Moderate Slow Learners 181 (81.9) 139 (77.7) 

Severe Slow Learners 22 (10) 28 (15.6) 

Mild Slow Learners 

Language 

32 (14.5) 10 (5.6) 

8.702 0.013* Moderate Slow Learners 144 (65.2) 124 (69.3) 

Severe Slow Learners 45 (20.3) 45 (25.1) 

Mild Slow Learners 

Behavior 

90 (40.7) 38 (21.2) 

17.296 <.001 Moderate Slow Learners 123 (55.7) 133 (74.3) 

Severe Slow Learners 8 (3.6) 8 (4.5) 

Mild Slow Learners 
Auditory 

Perception 

25 (11.3) 10 (5.6) 

9.668 0.008** Moderate Slow Learners 138 (62.4) 99 (55.3) 

Severe Slow Learners 58 (26.3) 70 (39.1) 
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Mild Slow Learners 
Motor 
skills 

4 (1.8) 3 (1.7) 

11.059 0.004** Moderate Slow Learners 187 (84.6) 128 (71.5) 

Severe Slow Learners 30 (13.6) 48(26.8) 

Mild Slow Learners 

Overall 

54 (24.4) 18 (10.1) 

15.070 0.001** Moderate Slow Learners 162 (73.3) 159 (88.8) 

Severe Slow Learners 5 (2.3) 2 (1.1) 
 

Table 3 

Age-wise Distribution of Children with Slow Learning  

according to Five Developmental Aspects 

Category Aspects 
5-7 8-10 11-13 

χ2 p 

f (%) f (%) f (%) 

Mild Slow Learners 

Cognition 

2 (2.8) 14 (6.5) 14 (12.3) 

8.935 0.063 

Moderate Slow 

Learners 
63(88.7) 169 (78.6) 88(77.2) 

Severe Slow 

Learners 
6 (8.5) 32 (14.9) 12 (10.5) 

Mild Slow Learners 

Language 

2 (2.8) 18 (8.4) 22 (19.3) 

28.371 <.001 

Moderate Slow 

Learners 
62 (87.3) 135 (62.8) 71 (62.3) 

Severe Slow 

Learners 
7 (9.9) 62 (28.8) 21 (18.4) 

Mild Slow Learners 

Behavior 

29 (40.8) 50 (23.3) 49 (43) 

16.600 0.002** 

Moderate Slow 

Learners 
39 (54.9) 156 (72.6) 61 (53.5) 

Severe Slow 

Learners 
3 (4.3) 9 (4.2) 4 (3.5) 

Mild Slow Learners 

Auditory  

Perception 

2 (2.8) 20 (9.3) 13 (11.4) 

11.978 0.018* 

Moderate Slow 

Learners 
51 (71.8) 131 (60.9) 55 (48.2) 

Severe Slow 

Learners 
18 (25.4) 64 (29.8) 46 (40.4) 

Mild Slow Learners 

Motor skills 

0 (0) 4 (1.9) 3 (2.6) 

4.036 0.401 

Moderate Slow 

Learners 
55 (77.5) 175 (81.4) 85 (74.6) 

Severe Slow 

Learners 
16 (22.5) 36 (16.7) 26 (22.8) 

Mild Slow Learners 

Overall 

14 (19.4) 32 (14.9) 26 (22.8) 

5.978 0.201 

Moderate Slow 

Learners 
55 (77.5) 178 (82.8) 88 (77.2) 

Severe Slow 

Learners 
2 (2.8) 5 (2.3) 0 (0) 
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Table 4 

Grade wise Distribution of Children with Slow Learning according to Five Developmental Aspects 

Category Aspects 
Nurs Prep One Two Three Four Five 

χ2 p 
f % f % f % f % f % f % f % 

Mild S.L. 

Cognition 

0 0 0 0 1 1.9 1 1.3 16 34.8 5 5.2 7 7.2 

67.917 <.001 Moderate S.L. 17 100 9 81.8 42 77.8 65 83.3 24 52.2 84 86.6 79 81.4 

Severe S.L. 0 0 2 18.2 11 20.4 12 15.4 6 13 8 8.2 11 11.3 

Mild S.L. 

language 

0 0 0 0 3 5.6 2 2.6 15 32.6 8 8.2 14 14.4 

66.690 <.001 Moderate S.L. 17 100 9 81.8 39 72.2 45 57.7 21 45.7 80 82.5 57 58.8 

Severe S.L. 0 0 2 18.2 12 22.2 31 39.7 10 21.7 9 9.3 26 26.8 

Mild S.L. 

Behavior 

7 41.2 5 45.5 11 20.4 25 32.1 9 19.6 21 21.6 50 51.5 

62.843 <.001 Moderate S.L. 10 58.8 6 54.5 36 66.7 53 67.9 37 80.4 76 78.4 38 39.2 

Severe S.L. 0 0 0 0 7 13 0 0 0 0 0 0 9 9.3 

Mild S.L. 
Auditory  

perception 

0 0 0 0 3 5.6 2 2.6 11 23.9 14 14.4 5 5.2 

46.323 <.001 Moderate S.L. 12 70.6 3 27.3 36 66.7 51 65.4 29 63 58 59.8 48 49.5 

Severe S.L. 5 29.4 8 72.7 15 27.8 25 32.1 6 13 25 25.8 44 45.4 

Mild S.L. 
Motor  

skills 

0 0 0 0 1 1.9 0 0 0 0 1 1 5 5.2 

39.895 <.001 Moderate S.L. 11 64.7 6 54.5 41 75.9 72 92.3 45 97.8 76 78.4 64 66 

Severe S.L. 6 35.3 5 45.5 12 22.2 6 7.7 1 2.2 20 20.6 28 28.9 

Mild S.L. 

Overall 

3 17.6 0 0 7 13 10 12.8 13 28.3 20 20.6 19 19.6 

40.355 <.001 Moderate S.L. 14 82.4 11 100 41 75.9 68 87.2 33 71.7 77 79.4 77 79.4 

Severe S.L. 0 0 0 0 6 11.1 0 0 0 0 0 0 1 1 
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Table 5 

Prevailing Assessment Procedures Used by Teachers  

to Identify Children with Slow Learning 

Statements  f (%) Mean SD 

I identify children with slow learning. 
A. 26 (65) 

4.35 0.48 
S.A. 14 (35) 

I take an entry test at the start of the year 

S.D. 4 (10) 

2.93 1.18 
D. 16 (40) 

A 19 (47.5) 

S.A. 1 (2.5) 

I use the achieved scores of students’ last year’s 

exams 

D. 10 (25) 

0.73 1.08 A. 21 (52.5) 

S.A. 9 (22.5) 

I use the results of continual assessment 

D. 3 (7.5) 

4.20 0.79 A 23 (57.5) 

S.A. 14 (35) 

I apply an intelligence test, developed by 

psychologists 

S.D 21 (52.5) 
1.47 0.51 

D. 19 (47.5) 

I do observations in the class 
A. 33 (82.5) 

4.17 0.38 
S.A. 7 (17.5) 

 

 There was a significant association between gender and three categories of slow 

learners (χ2=15.070, p=0.001); and between grade and three categories of slow learners 

(χ2=40.355, p=<.001) covering all aspects of development collectively (Ref. Table 2 & 4) 

but no significant association was found (χ2=5.978, p=0.201) between age and three 

categories of slow learners covering the five developmental aspects together (Ref.  

Table 3).  
 

 Most of the teachers (65%) agreed that they identify slow learners. Less than half of 

the respondents (47.5%) agreed that they take an entry test at the start of the year to 

identify slow learners. More than half of the respondents (52.5%) agreed that they use 

achieved scores of students’ last year’s exams to identify them as slow learners. The 

majority of the respondents (57.5%) agreed that they use the results of continual 

assessment to identify children with slow learning. More than half of the respondents 

(52.5%) stated that they don’t use intelligence tests to identify slow learners. Most 

teachers (82.5%) stated that they usually observe the child’s behavior in the class and 

then identify him/her as slow learners (Ref. Table 5).  

 

Discussion 

 It was seen in the previous research that the human resource students and teachers are 

underdeveloped and their performance is less than their abilities. Students and teachers 

are underdeveloped in the sense that their achievement is not according to their abilities. 

Yet several competent educators don't know that how can they do identification of 

children with slow learning (Chauhan, 2011). So, this research was observed as 

beneficial. 
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 This research was unique in that it was intended to construct a checklist for the 

identification of students with slow learning at the primary level. A noteworthy quantity 

of time and effort was spent to develop a checklist; hence it may seem easy, 

comprehensible, and suitable to users and can be used to identify children with slow 

learning. Researcher succeeded in the efforts that checklist users didn’t exhibit any 

confusion or question.  
 

 The effort was done for developing the checklist which covered the essential aspects 

plus dimensions of the concept "slow learners". Statements of the checklist consisted of 

the behavioral symptoms of children with slow learning covering the five aspects 

including cognition, language, personal/social behavior, auditory perception, and motor 

skills. The checklist was standardized according to local norms. It can be used for further 

research. 
 

 Interest in this study stemmed from seeing that how slow learners can be identified. 

Slow learners are at the lowest end of the bell curve. They are unable to perform at their 

grade level. They are not good in academics and social relations. They don't show the 

expected results. They encounter trouble following the instructions.  
 

 The majority of the respondents were found as moderate slow learners. The result of 

this research study revealed that there was a significant association between gender and 

three categories of slow learners as well as between grade and three categories of slow 

learners but there was no significant association between age and three categories of slow 

learners covering the five developmental aspects. 
 

 The established educational system, neglect slow learners as other students in the 

group move at diverse and fast speed. Then, they are called as a failure, unable, or simply 

as they do not have adequate Intelligence Quotient. They acquire knowledge slowly as 

compared to their age mates. They have capabilities to obtain essential educational skills 

however at a slower rate. They need extra time, repetition, and energy to grasp new 

knowledge. They can't learn from abstract concepts. They remain lost in daydreaming. In 

this judgmental world, they encounter trouble in interpersonal relations. They can't make 

friends easily.  
 

 It was a well-known fact that all pupils in the class don’t learn on the same level. 

Some pupils learn in a faster way and fulfill their educational requirements simply while 

some pupils who have naturally partial cognitive bestowment are known as slow learners. 

Students showing poor performance should be identified. 
 

 The focus of the study was to provide great awareness and discussions about slow 

learners. This type of student exists in approximately every class. However, at present, an 

organized technique for identifying them doesn’t exist. It will be precious; therefore, if 

changes could be generated for educators to share their work with slow learners. It‘s also 

significant for future research to erect on this preliminary study. 
 

 This research study has drawn attention towards another very interesting and 

preliminary region which was about the prevailing assessment procedures used for the 

identification of children with slow learning. For this purpose, a questionnaire was 

developed. Concerning it, teachers gave the impression to rely on informal techniques to 

identify children with slow learning, i.e. observations and continual assessments. The 
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formal approaches e.g. particular tests were not being used by the teachers to identify 

children with slow learning. 
 

  The portrait which emerged here was that there was no systematic way to identify 

children with slow learning. It was important to note that half of the respondents (50%) 

mentioned that they take an entry test at the start of the year to identify children with 

slow learning. The majority of the respondents (75%) said that to identify slow learners; 

they used the achieved scores of students' last year's exams. It was interesting that the 

majority of the teachers (92.5%) use the results of continual assessment to identify 

children with slow learners. It was worth noting that the majority (82.5%) of the 

respondents agree that they do observations in the class to identify slow learners.  
 

 It was hoped that the developed checklist to identify children with slow learning will 

be used in the future. It was considered as the new shift of emphasis. It structured out the 

attention concerning the concept of slow learning. The researcher developed a checklist 

to identify slow learners and explore the level of students' learning at primary schools of 

Lahore. This inquiry intended to invite a conversation about slow learners.  

 

4. CONCLUSION AND POLICY RECOMMENDATION 
 

 The present study was an effort to screen out and identify students with slow learning 

at primary schools of Lahore. After statistical analysis, it was concluded that the teachers 

rely on informal techniques to identify slow learners, i.e. observations and continual 

assessments. The formal approaches e.g. particular tests were not being used by the 

teachers to identify children with slow learning. It was further concluded that there was 

no systematic way to identify children with slow learning. The developed checklist seems 

to be useful for future research. 
 

 It was concluded that many students were moderate slow learners. It was further 

concluded that there was a significant relationship between gender and three categories of 

slow learners as well as between grade and three categories of slow learners but there was 

no significant association between age and three categories of slow learners covering the 

five developmental aspects. 
 

 What we achieve in the future for these children depends upon how much we know 

about them and their needs and how careful we are putting into practice. This study leads 

to an additional vital area for research and that’s to detect those aspects which may be 

beneficial to develop effective intervention plans for these particular children. There must 

be more exploration regarding the impact of slow learners on their parents. We should do 

more focus on humanitarian grounds to overpower the discontent and individual 

insufficiency related to severe academic and societal failures. 
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